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COURSE MEETINGS

Introductory Session 

September 7, 2004    

5:10 – 6:50     TBD

Discussion Session #1

September 30, 2004

5:10 – 6:50     TBD


Discussion Session #2

October 26, 2004

5:10 – 6:50     TBD

Discussion Session #3

November 30, 2004

5:10 – 6:50     TBD

Discussion Session #4

December 7, 2004

5:10 – 6:50     TBD

Seminar in D.C.

Early January 2005  

9:00 – 5:00     Washington, D.C.

Follow-up Sessions 

To be scheduled at introductory session
TBD

BACKGROUND AND RATIONALE

With policy makers now routinely turning to and funding research to inform their decisions, with researchers increasingly interested in having their research be relevant, and with the increasing cascade of social problems begging for solution-oriented research, it is incumbent upon scholars and practitioners to understand the reciprocal, often paradoxical relationship between research and policy.  This seminar focuses on examining the research-to-policy connection in the field of early childhood education/child development, which provides a highly appropriate domain for both intellectual and practical inquiry due to its strong research tradition.  By gaining exposure to the challenges inherent in linking research to policy, the primary institutions involved in this function, and key research studies in this field, participants in this seminar will be better positioned to construct policy-salient research and to find outlets/employment for such work in the future.  

COURSE CONTENT

The course draws on seminal readings regarding the research-to-policy connection.  Students will be encouraged to critically review key literature and develop their own stance on the relationship between policy and research.  After four sessions focused on reviewing, critiquing, and discussing the literature on research and policy, seminar participants will participate in a two-day seminar in Washington, DC.  During these two days, students will meet and talk with key producers and consumers of early childhood research, including representatives from many of the major governmental agencies and research think tanks.  Upon return from Washington, the final component of the course will focus on an examination of the policy intentions and utility of landmark research studies (e.g., Abecedarian Project; NICHD Study of Early Child Care; Cost, Quality and Child Outcomes) in early childhood education.  Students will each choose one of these studies (or an alternative study approved by the professor) to review and critique.  

COURSE GOALS

Upon completion of the course, students will be able to:

· Explicate the use of scientifically based research in the process of policy construction, underscoring the challenges that are inherent because of America’s democratic structure;

· Examine the value biases inherent in the production and application of scientific knowledge, with a special focus on examining the role of scientists as “philosopher-kings/queens”;

· Examine the role of context, orthodoxy, and the fact-value dilemma in constructing policy-salient research;  

· Examine the role of social scientists, in addition to social science, in the policymaking process; 
· Examine the relationship among knowledge usage, policy construction, and practice;

· Understand how policy makers and the public perceive research;

· Describe the major research arms of government, the major think tanks, and other “producers” of early childhood knowledge;

· Understand and critique the major early childhood/child development studies for their intended and actual policy utility.

COURSE REQUIREMENTS

CLASS PARTICIPATION - The course requires the active participation of all involved.  Therefore, it is expected that participants will complete all assigned readings and be prepared to discuss their contents at discussion sessions and during the two-day seminar in D.C.  Students are expected to attend both days of the Washington seminar from 9:00 am to 5:00 pm, as well as all of the class sessions listed above.  Students are responsible for their own lodging in, and transportation to and from, Washington.

LITERATURE ANALYSIS – Each individual student will prepare a 5-7( page analysis of the literature assigned for one of the four discussion sessions, covering the questions listed below.  This written analysis is due one week prior to the session where the literature will be discussed.
· How does each author “hold” social science research?
· What is the value bias of each author?
· How does each author take the reality of research into consideration?
· How does each author understand public policy?
· What are the limitations of the author’s perspective?  
DISCUSSION GUIDE/LEADING DISCUSSION SECTION – Students will work in teams to co-lead one of the four discussion sessions.  Each group will submit: (1) an agenda/outline for the discussion session and (2) a list of discussion questions to be posed to the group.  A phone conference call between the discussion group and the professor will be held so that feedback can be provided prior to the discussion session.  These are due one week prior to the session where the literature will be discussed, except session 3 which is due on November 16, 2004.
EMPIRICAL STUDY ANALYSIS PAPER – Complete a 15-page( analysis of a seminal research study in the field.  Each student will review one study in its entirely, with a special focus on the research-related policy intentions of the principal investigators (e.g., were policy considerations a part of the original design?  If so, how were they manifest?)  Students will be asked to examine the research questions for their policy orientation, the research process for its attendance to policy considerations, and the research results for their policy utility.  Students will also examine how the research was disseminated for policy consumption and the efficacy of these efforts.  Possible studies for analysis include, but are not limited to, those listed below.  Identification of your topic in is due in writing on November 16, 2004.  All papers will be due on the first day of presentations (to be scheduled for January/February 2005).
· The Cost, Quality and Outcomes Study and follow-up
· The High/Scope Perry Preschool Study
· The Abecedarian Project
· The Early Childhood Longitudinal Study (Kindergarten & Birth cohorts)
· Child and Family Resource Program Evaluation
· The Growing up in Poverty Study
· The Head Start Impact Study
· Others, with approval of professor
PRESENTATION OF EMPIRICAL STUDY ANALYSIS – All students will prepare a 20-minute presentation on their empirical study analysis and then moderate a 10-minute discussion session on the policy utility of the research study under discussion.  Presentation will be scheduled for January/February 2005, at a time convenient for seminar participants.  
COURSE GRADING

· Class Participation
 


 15%
· Literature Analysis



 25%
· Discussion Guide/Leading Discussion Session
 15%
· Empirical Study Analysis
Paper

 
 35%
· Presentation of Empirical Study Analysis
 10%
COURSE READINGS

Discussion Session #1: The Uncertain Research to Policy Connection – Historical Perspectives

Abt, C. (1980).  Problems in American social policy research.  Cambridge, MA: Abt Associates [pp. 2-28]. 

Glazer, N. (1988).  The limits of social policy.  Cambridge, MA: Harvard University Press. [Chapter 1].  

Lindblom, C. & Cohen, D. (1979).  Usable knowledge: Social science and social problem solving.  New Haven: Yale University Press. [Chapter 1].
Rein, M. (1976).  Social science and public policy.  Middlesex, England: Penguin Education. [Chapters 3 and 7].  

Discussion Session #2:  Types of Policy Research

Guest: Elizabeth Rigby

I.  Overview of policy research

Kagan, S.L. (1993).  The research-policy connection: Moving beyond incrementalism. In B. Spodek (Ed.), The handbook of research on the education of young children (pp. 506-518). New York: MacMillan Publishing Company. 

II. Examples of policy research

A. Program evaluation: Mosteller, F. (1995). The Tennessee study of class size in the early school grades. The Future of Children, 5 (2), 113-127. 

Students should print from Internet: http://www.futureofchildren.org/usr_doc/vol5no2ART8.pdf

B.  Large-scale normative study: Rathbun, A.H., West, J., & Germino-Hausken, E. (2004). From kindergarten through third grade: Children’s beginning school experiences (NCES 2004-007). U.S. Department of Education, National Center for Education Statistics. Washington, DC: U.S. Government Printing Office.

Students should print from Internet: http://nces.ed.gov/pubs2004/2004007.pdf
C.  Policy synthesis: Students have the choice of one of the two readings below. Students must access the reading via the Internet. 

Option 1: Bowman, B.T., Donovan, M.S., & Burns, M.S. (Eds.). (2001). Eager to learn: Educating our preschoolers. National Research Council, Committee on Early Childhood Pedagogy, Commission on Behavioral and Social Sciences and Education. Washington, DC: National Academy Press. (Executive Summary pp. 1 – 21)

http://books.nap.edu/books/0309068363/html/1.html#pagetop

Option 2: Heubert, J.P. & Hauser, R.M. (Eds.) (1999). High stakes: Testing for tracking, promotion, and graduation. National Research Council, Committee on Appropriate Test Use, Board on Testing and Assessment, Commission on Behavioral and Social Sciences and Education. Washington, DC: National Academy Press. (Executive Summary pp. 1 – 12)
http://books.nap.edu/openbook/0309062802/html/1.html

D.  Policy analysis: Gallagher, J. (1981).  Models for policy analysis: Child and family policy.  In R. Haskins & J. Gallagher (Eds.), Models for analysis of social policy (pp. 37-77).  Norwood, NJ: Ablex Publishing Company.

Discussion Session #3: Research Utilization 

Coffman, J. (2002).  A conversation with Michael Quinn Patton.  Harvard Family Research Project, 8(1), 10-11.
Connell, J.P. & Kubisch, A. (1998).  Applying a theory of change approach to the evaluation of comprehensive community initiatives: Progress, prospects, and problems.  In K. Fulbright-Anderson, A. Kubisch, & J. Connell (Eds.), New approaches to evaluating community initiatives (pp. 15-44).  Washington, DC: The Aspen Institute.  

Shulha, L. M. & Cousins, J. B. (1997).  Evaluation use: Theory, research and practice since 1986.  Evaluation Practice, 18(3), 195-208.  

Weiss, C. H. (1978).  Improving the linkage between social research and public policy.  In Lynn, L.E. (Ed.).  Knowledge and policy: The uncertain connection (pp. 23-47 only).  Washington, DC: National Academy of Sciences.

Weiss, C.H. (1998).  Have we learned anything new about the use of evaluations?  American Journal of Evaluation, 19(1), 21-33.  

Discussion Session #4: Efforts to Link Research and Policy

Bogenschneider, K., Friese, B., & Balling, K. (2002).  Connecting good research and ideas with policymaking.  Harvard Family Research Project, 8(1), 12-13.
Kingdon, J. W. (1995).  Agendas, alternatives, and public policies.  New York: Longman.  [Chapters 3 and 8].
Kirst, M.W. (2000).  Bridging educational research and educational policymaking.  Oxford Review of Education, 26.
Shonkoff, J. P. (2000).  Science, policy, and practice: Three cultures in search of a shared mission.  Child Development, 71(1), 181-187. 

Weiss, C. H. (1978).  Improving the linkage between social research and public policy.  In Lynn, L.E. (Ed.).  Knowledge and policy: The uncertain connection (pp. 51-80 only).  Washington, DC: National Academy of Sciences.

Reading for Preparation for Washington Seminar (TBD)







( All written work should be double-spaced with 1-inch margins and in 12-point type.
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